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VISION AND INTENT

Teaching and Learning at The Adeyfield Academy

Our vision for teaching and learning is rooted in high expectations and an unwavering belief that every child can achieve
their potential, regardless of starting point. It reflects our school ethos, Learning Without Limits, and supports students
in becoming 5-Star Adeyfield Students. At its core is the high-quality delivery of a broad, balanced and coherent
curriculum that progressively builds knowledge and skills. Teaching and learning at Adeyfield is ambitious, aspirational
and engaging, capturing students’ interest and preparing them for future study, careers and life beyond school.

In the classroom, teachers use their subject expertise to plan and deliver lessons that enable students to learn
exceptionally well. They ensure that all students — including those with barriers to learning — access and benefit from
the same high-quality experiences. Clear learning intentions, responsive teaching and effective literacy and numeracy
strategies are integral to embedding deep learning. We place strong value on purposeful formative and summative
assessment, using thoughtful dialogue to move learning forward. Behaviour for learning is central to our vision, creating
warm, productive classrooms built on dignity and respect.

Teaching and learning at our school is guided by our 7 Pillars of Quality First Teaching, a framework rooted in
educational research and influenced by Rosenshine’s Principles of Instruction. These pillars capture the essential
elements of effective practice — clarity of explanation, purposeful questioning, scaffolding, feedback and opportunities
for independent practice — ensuring that every pupil experiences lessons designed to maximise progress. They provide
a shared language and consistent expectations across subjects, while allowing teachers the flexibility to adapt their
approach to the needs of their classes. The pillars are not prescriptive; they serve as a foundation for reflective practice,
collaborative development and a collective commitment to excellence. By embedding Rosenshine’s principles within
our own framework, we ensure that our pedagogy is both evidence-informed and tailored to the unique context of our
school.
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PEDAGOGY

What will you see in our lessons?

Underpinned by Rosenshine Principles of Instruction, our seven Teaching and Learning Pillars guide our practice and
should be evident in all lessons. Where appropriate, we have designed ‘What to do” guides to ensure clarity and
consistency of our practices across the school. They are hyperlinked in this document and are saved centrally in the
drive under the Teaching and Learning folder.
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Positive Classroom Culture

There is a ‘Strong Start’ to every lesson. A seating plan supports the learning of all students. Desk
layout enables easy access to all students. The teacher is at the threshold welcoming all students.
Clear entry routines mean students quickly settle into completing the silent Through The Door Task
(TTDT) as the first thing they do. There is a silent register. All lessons have a Lead Greeter. The ending
of lessons follows an organised dismissal routine with all students meeting uniform expectations.

Explicit Instruction

Explicit teaching of new material followed by guided and independent practice. New content is
introduced in small, manageable steps to reduce cognitive load. Teachers are clear about the intended
learning and the prior knowledge students need. are anticipated and addressed through careful
planning. Modelling, scaffolding, worked examples and metacognitive talk make expert thinking
visible. Explanations use clear, precise language with no unnecessary distractions. Students engage in
guided and independent deliberate practice to Misconceptions build fluency and automaticity.

Check for Understanding (CFU)

Use strategies to identify whether students have understood what has been explained and to
identify misconceptions. Questioning is pre-planned and is predominantly targeted with no hands up.
A range of CFU techniques are used effectively throughout lessons including, Cold Call with Wait Time,
Mini Whitebard ‘Show Me’ response systems and structured ‘Turn and Talk’ discussion. Strategies
such as ‘No Opt Out’, ‘Right is Right’ and ‘Stretch it’ are used to reinforce our culture of high academic
expecatations.

Responsive Feedback and Assessment

Use feedback strategies that prompt genuine thinking. When students retrieve knowledge
themselves, feedback becomes more effective. Productive struggle is essential for deeper learning and
feedback should create opportunities for students to grapple with ideas. Teachers will provide live, in

the moment feedback during lessons and after assessments, using techniques that promote student
thinking.

Adaptive Teaching

High expectations for all are maintained, next steps are well informed and all students thrive as a
result of the implementation of research-informed, high-impact instructional strategies. Strategies
used to meet the needs of each student include flexible grouping, scaffolding, cognitive and
metacognition strategies, explicit instructions, use of technology and challenge for all.

Improving Long-Term Memory

Regularly review students’ knowledge and understanding, spacing learning over time so key content
is revisited. TTDT tasks provide retrieval practice that strengthens long term memory. Knowledge
Organisers outline the essential facts, vocabulary and concepts giving students a clear, accessible
summary to support learning and revision. Techniques such as Look—Cover—Write—Check, mind maps
and flashcards also support retrieval and long-term retention.

Literacy Strategies in all Subjects

Reading and literacy strategies are embedded throughout lessons. Active reading approaches such as
prediction and summarising help students engage with texts and strengthen comprehension. Teachers
recognise the strong link between spoken language, learning and cognitive development. High quality
talk is structured and guided through strategies such as Turn and Talk. Techniques including Right is
Right and Think Time help students develop effective speaking and listening habits.
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Explicit Instruction followed by guided and
independent practice

Planning

Positive Classroom Culture

The learning environment

¢ The learning environment is safe and tidy, showing pride

e Displays are tidy and relevant to the topics being taught.
. . . . . L e Starting with the end, teachers are clear on what students have to learn by the end of the lesson
e There is a displays dedicated to recognising positive contributions from students (e.g. student of the week,
outstanding work, etc.). e Lessons are planned to the top, providing scaffolding for students who need support

e Key words and other resources are displayed and used to enhance learning. ¢ Inourlessons we want our students to spend time in the ‘Learning pit”. Overtime, we normalise this struggle so that
students become familiar with the feeling of difficulty required for genuine learning

e Teachers recognise the need to deal with the limitations of working memory and present new material using small
The ‘Strong Start’ to the lesson steps

e Teachers establish and teach the prior knowledge required. Misconceptions are anticipated and planned for
e There is a seating plan which supports the learning of all pupils within the classroom and it is accurately recorded P gereq P P P

on Edulink

¢ The layout of the desks enables easy access to all students Modelling

e The teacher is at the threshold and welcomes students with a smile and respectful recognition.

. e Teachers use modelling, scaffolding, worked examples and metacognition talk to narrate their thought processes,
e Students may only enter when they are dressed impeccably. decisions and choices
e There is a clear entry routine and all students quickly settle into completing the TTDT in silence as the first thing

thev d e The “I do, We do, You do” is the typical structure used as our gradual release of responsibility model, helping
ey do.

students move from dependence on the teacher to independence in their learning

e Astrong pace is set through the use of timers e Language is clear and unambiguous

e Teachers circulate during the TTDT to identify misconceptions and inform efficient review of answers e There is no distracting information

e There is a silent register, taken within the first 5 minutes of the lesson

Deliberate Practice

The Best Ending to the lesson
e Students engage in deliberate practice to achieve fluency and automaticity.

e There is an effective exit task to review the learning that has taken place e The task is relevant and appropriately challenging for all

e Thereis an organised dismissal routine ensuring all students meet uniform expectations and leave in a calm orderly
manner.

e The practice allows students to clearly demonstrate the required knowledge and skills
e There are time limits for practice and the pace is brisk

* Practice requires students to think for themselves

e Student learning / work completion is being checked.

e In KS4/5 there are clear links to exam questions

TEACHING AND LEARNING HANDBOOK

THE ADEYFIELD ACADEMY

%ﬂ LEARNING WITHOUT LIMITS COURAGE DIGNITY AMBITION COMPASSION RESPECT



OURYBESSOINS OURYBESSOINS

Accurate Checking for understanding
(including questioning)

Responsive Feedback and Assessment

Marking should be seen as part of the teaching process — not an end in itself.

e Teachers use a range of Checking for Understanding (CFU) techniques effectively throughout lessons that inform All staff follow the Marking and Feedback School Policy

th hether students h derstood what has b lained and to identify mi ti
em whether students have Understood what has been explained and fo ldentily misconceptions Every pupil should expect meaningful feedback so they become aware of how to improve their work and challenge

e For whole-class response teachers will favour the use of mini whiteboards over other questioning techniques in themselves further. The non-negotiables for marking and feedback across the school are:
order to increase thinking and participation ratio.

e Questioning is pre-planned and predominantly targeted with no hands up * Presentation of work

T . . . Marking for Li
¢ To ensure questioning is challenging and effective, students are held to account. The CFU strategies used by * arking for Literacy

teachers are research informed techniques from the Teaching and Learning Playbook and Teach Like A Champion: e Book check to establish understanding, gaps, opportunities for stretching
e Regular live marking providing in the moment feedback

1. Cold Call. Whole-class questioning will use a clear structure: The teacher will ask a question, then pause e Deep-marking with an opportunity for pupils to respond
for appropriate thinking time, before strategically targeting a student to cold call. In order to create a
culture for listening, we avoid repeating the question. We choose students appropriately based on
questions designed to test for pre-requisite knowledge or to challenge higher attaining pupils further. Strategies should be adapted to the needs of the pupils and the subject context.

2. Turn and Talk. When teachers pose a question, teachers should regularly give students a structured

Each subject area will approach deep-marking in different ways using feedback strategies that cause thinking and
opportunity to rehearse and develop their ideas in a smaller setting before sharing them with the whole

learning and not just correction.

group.
3. No Opt-Out. Students should expect challenging questions which may at time lead to students who are Effective feedback strategies should cause some level of struggle for students in order for the learning that takes place
unable or unwilling to answer. Any such student must be revisited after an appropriate strategy has been to increase.

deployed e.g. repeating the correct answer supplied by one of their peers. ) ) o
Teachers may choose from a range of approaches, including but not limited to:

4. Right is Right. Holding out for an answer to meaningful questions that are 100% right, rather than nearly
right is a common strategy before we accept and praise the answer. Students will be probed until they have e Dot Method - Indicate errors with a dot, prompting students to self-correct.

iven the high-quality answer teachers expect, which includes correct vocabulary and grammar. . - . . . . ,
& gn-q y P y & e Find the Errors — Highlight sections where mistakes occur and ask students to identify and fix them.

5. Stretch It. We listen carefully to answers that might be correct but still unreliable to test students’
understanding fully by stretching their knowledge to include common misconceptions and correct
terminology. e Targeted Questions — Pose questions in marking that check understanding and extend thinking.

¢ Model Answers — Provide worked examples for comparison and reflection.

e Scaffolded Prompts — Give step-by-step hints that guide students towards the correct process.

e Success Highlighting — Mark where students have applied knowledge correctly to reinforce effective practice

Teachers are encouraged to adapt and combine methods to suit their classes.

The emphasis is on consistency of purpose (feedback that deepens learning) rather than uniformity of method.

TEACHING AND LEARNING HANDBOOK

THE ADEYFIELD ACADEMY ﬂ X x ﬂ

\%:,//,cy LEARNING WITHOUT LIMITS COURAGE DIGNITY AMBITION COMPASSION RESPECT



OURYBESSOINS

OURIBESSOINS

Adaptive Teaching for Individual Needs

Teachers are expected to produce resources that are accessible to all (use of pastel colour background slides, font
minimum size 24) and intentional use of pictures/graphics that limit students cognitive load.

High expectations for all are maintained, next steps are well informed and all students thrive as a result of the
implementation of the following research-informed high impact, adaptive teaching strategies

e Checking for Understanding Use live formative assessment strategies to gather accurate evidence of learning and
ensures adaptations are based on robust data rather than assumptions

e Responsive Questioning Adjust the level of questioning to stretch high prior attainers and scaffold for those who
need support, promoting challenge and inclusion simultaneously

¢ Flexible Grouping Use varied grouping methods (pairs, mixed ability, targeted support) depending on the task to
prevent fixed labels and allowing all pupils to access challenge

e Scaffolding and Fading Provide temporary supports (sentence starters, worked examples, graphic organisers) and
gradually remove them to build independence and confidence

e Tiered Tasks Design tasks with multiple entry points or levels of complexity ensuring all students can access the
learning while being challenged at their level

e Use of Models and Exemplars Share high-quality examples and model thinking aloud ensuring students understand
the success criteria and are able to adapt their own work

e Feedback for Adaption Give precise, actionable feedback that guides students on next steps to encourage self-
regulation and improvement

e Adaptive Use of Technology Employ digital tools (quizzes, learning platforms, accessibility features) to personalise
support and challenge and providing alternative routes for engagement and assessment

e Metacognition Prompts Encourage students to reflect on strategies they used, what worked and what they’ll try
next to build resilience and adaptive learning habits.

e Curriculum Sequencing with Adaptation in Mind Plan lessons so that knowledge builds cumulatively, with
opportunities to revisit and deepen to ensure progression for all learners, including SEND and disadvantaged
students.

Opportunities for Improving Long-Term
Memory

To improve long-term memory, retrieval practice, spacing, and elaboration are the most consistently supported
strategies in research. Teachers embed these into everyday classroom routines—through questioning, home learning
design, and curriculum sequencing—creating a culture where learning “sticks” rather than fades.

Our core principles for improving long-term memory:

e Learning must be revisited, retrieved and applied over time.
e Challenge and adaptive teaching are central to ensuring all students retain and use knowledge

e Strategies should be consistent across classrooms so students experience a coherent approach.

The core Teaching and Learning strategies used at The Adeyfield Academy to strengthen students’ long-term memory
are:

e Retrieval Practice. Every lesson begins with a silent Through the Door Task designed to retrieve information
previously learnt by students. Regular low-stakes quizzes, questioning or ‘brain dumps are techniques used to
recall previously taught material

e Spaced Practice. Teachers revisit key content at increasing intervals over time rather than cramming
¢ Interleaving. Teachers mix different topics or problem types within practice sessions
¢ Dual Coding. Teachers present information through both words and visuals (eg diagrams, timelines)

e Elaboration. Teachers encourage students to explain ideas in their own words, make connections, or answer
“why” questions to build meaningful links between new and prior knowledge

¢ Chunking and Organising Content. Teachers break down complex information into smaller, structured units to
reduce cognitive load and aid retention

e Metacognition Strategies. Students are taught how to plan, monitor and evaluate their learning.

e Storytelling and Context. Teachers use storytelling and context to embed knowledge in narratives or real-world
contexts. The use of emotional and contextual cues make information more memorable

¢ Frequent Feedback. Teachers provide immediate and specific feedback, helping correct misconceptions and
reinforce accurate recall.

e Emotional and Novelty. Teachers look for opportunities to introduce surprising facts, unusual examples, or
emotional hooks to stimulate attention and strengthen encoding
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Who reads when?

Embedding Literacy Strategies in all Subjects

Literacy underpins success in school and beyond. Every teacher is responsible for developing students’
literacy skills within their subject.

e All students are given regular opportunities to read for academic purposes — independently, paired,
as a class, aloud or silently.

e Teachers model fluent, expressive reading to support weaker readers and enhance comprehension.

READING e When texts are read aloud, students are given a clear reading purpose and follow along actively using their own

copy.
Before py

¢ Performance reading involving echo and choral reading are used to practise fluency and expression
e Texts are accessible, appropriately challenging, and aligned with the curriculum.

¢ Students encounter a range of text types across units and key stages, including real-world examples.

. . . . . . . Comprehension Checks
e Teachers identify which texts can be read independently and which require guided support.

e Teachers make clear the purpose of each text and how students will use it. e Teachers recognise that secure phonics and fluent reading do not always guarantee understanding.
e Prior knowledge is activated to help students connect new information to what they already know. * Questioning typically moves from closed factual questions to more open, exploratory ones.
e Features of subject-specific text types are explicitly taught and explored with students. e Hinge and core-knowledge questions are pre-planned and embedded in lessons to check that students have

. . . understood the intended learning
¢ Glossaries, summaries and other scaffolds are used to increase access to complex content.

During Exploring Vocabulary

e Reading is taught as an active process. Teachers model and practise key comprehension strategies, including: Students need to understand most words in a text to read it independently.

1. Clarifying - resolving confusing words or ideas e Tier 3 vocabulary for each unit, term or key stage is identified within subject curriculum plans.

Predicting — using prior knowledge and text features to anticipate content e New vocabulary is introduced gradually to avoid cognitive overload.

Questioning — generating questions to deepen understanding e Key vocabulary is explicitly taught before and/or during reading.

e Teachers use consistent strategies to teach Tier 3 vocabulary, including:

Visualising — forming mental images to support meaning 1. Etymology — word origins

Inferring — combining textual clues with prior knowledge to build new understanding

2

3

4. Summarising — identifying and expressing main ideas concisely
5

6 2. Morphology — word parts and patterns
7

Annotating for fluency — marking the text to support phrasing - pauses, emphasis and volume 3. Synonyms/Antonyms — related and opposite meanings

e Tier 2 vocabulary is explored where needed to support comprehension.
Review e For unfamiliar words, students are encouraged to use reading strategies and context clues to infer meaning.
e Teacher check students’ understanding through discussion, questionning and brief formative assessment.
e Key ideas, arguments and themes are revisited to consolidate comprehension.

e Students summarise learning, make connections to prior knowledge and reflect on how their understanding has
developed.

e Misconceptions are addressed and challenging sections of the text are revisted where needed.
e Vocabulary introduced in the text is reinforced through speaking, writing and retrieval activities.

¢ Follow-up tasks deepen understanding, requiring students to apply ideas, use evidence or compare with other
texts.
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WRITING

Writing enables students to organise ideas, demonstrate understanding and communicate with accuracy
and purpose. All teachers support the development of effective writing within their subject.

e Students are given regular opportunities to write for a range of academic purposes, including explaining, analysing,
evaluating and summarising.

¢ Teachers model high-quality writing, making their thinking visible and demonstrating how to structure ideas clearly.

e Writing tasks are planned with a clear purpose and audience so students understand what effective writing looks
like in each subject.

e Teachers scaffold writing through strategies such as sentence stems, writing frames, guided practice and shared
writing.

e Subject-specific vocabulary is explicitly taught and embedded in writing tasks to develop precision and clarity.

e Teachers support students to plan, draft, edit and improve their work, emphasising accuracy in spelling,
punctuation and grammar.

e Success criteria are used to make expectations explicit and to guide self- and peer-assessment.

e Extended writing is built gradually, allowing students to develop stamina, coherence and control over longer pieces.

ORACY

Oracy underpins students’ ability to think, learn and communicate effectively. All teachers support the development of
spoken language within their subject.

e Students are given regular, structured opportunities to speak, listen and respond as part of learning.

e Teachers model high-quality academic talk, including subject-specific vocabulary and full-sentence responses

e Talkis planned with clear purposes — to explore ideas, rehearse thinking, clarify understanding or present learning.
e Classroom routines promote active listening, turn-taking and respectful dialogue.

e Teachers scaffold talk through strategies such as sentence stems, partner talk, structured discussion roles and
guided questioning.

e Students are encouraged to articulate their reasoning, justify opinions and build on the contributions of others.

e Speaking tasks are designed to develop confidence, fluency and precision, preparing students for both academic
and real-world communication.
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What you will see in our lessons

Presentation of books

Books are well presented and neat (book cover and wrap, no graffiti, full name)
Volume of student work is appropriate and consistent

All work is titled and dated, underlined with a ruler

All writing is in blue or black ink and drawings and diagrams are in pencil
Evidence of high quality extended writing (inc SPaG)

Evidence of peer / self marking (where appropriate)

Evidence of assessments in line with assessment schedule

5 Star Students are:

Prompt in arriving to lessons

Equipped and ready for learning

Respectful and courteous to their teachers, following staff requests and instructions
Focused and give 100% effort during lesson activities

Proud of their work presentation and complete tasks to the best of their ability

Responsive to formative feedback

Teacher Characteristics

High expectations (including environment)

Positive, motivated and motivate others

Well planned and organised

Articulate in using technical and academic language

Consistent and effective use of behaviour system (including merits)

Intervenes with low effort/no progress students

TEACHING AND LEARNING HANDBOOK
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CPD is integral to creating a culture of excellence across the whole of The Academy. Teaching methods are continually
developing, and CPD at The Adeyfield Academy gives teachers the opportunity to strengthen, learn and develop new
techniques and strategies which enable them to deliver quality first teaching.

The Adeyfield Academy tailors CPD to teachers individual needs rather than a ‘one size fits all’ approach. Staff are given
the opportunity to regularly update their knowledge and skills helping them to remain competent, effective and
innovative within their roles. CPD will address development needs, maximise teachers strengths and enable all teachers
to effectively improve student performance whilst also taking into account school priorities.

Implementation
CPD will focus on Subject Knowledge Development, Pedagogy and Career Progression.

CPD delivery at The Adeyfield Academy is delivered in many different forms ranging from traditional in-school training
days to external conferences and subject specific sessions.

The following methods will be used to support this:

e Training courses and workshops

e Studying for a qualification or accreditation
e Online courses/webinars/podcasts

e Observation and shadowing

¢ Mentoring and Coaching

e Attending conferences

e Self-reflection, personal reading and research

Whole-School CPD

e Weekly Friday T&L Spotlights run a Teaching and Learning Spotlight led by a range of staff from across the school.
These sessions draw on the expertise of Lead Practitioners, specialist teachers and colleagues demonstrating
excellent practice. Each spotlight highlights an aspect of our seven pedagogical pillars and promotes the sharing of
high-quality, evidence-informed practice.

e T&L Tuesdays optional before-school sessions designed primarily for early-career staff or in response to wider staff
requests. These sessions offer practical, targeted support and space to develop confidence in core classroom
practice.

¢ Faculty Development Time held fortnightly after school on Wednesdays, this time gives Heads of Faculty and
Curriculum Leads the autonomy to focus on subject-specific development. Priorities may arise from faculty reviews,
curriculum evaluations or identified subject knowledge needs.

e Twilight Sessions once per term, Twilight CPD focuses on whole-school development priorities informed by Faculty
Reviews, Learning Walks and drop-ins. Led by SLT, these sessions provide structured opportunities for staff to reflect
on and refine their practice.
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